[image: image1.png]


Ministry of Women,                                                                                                                                 Gender Training Manual & 

Children & Youth Affairs                                                                                                                                         Modules Package                                                        

Module 1- Basic Gender Concepts

MODULE 1- BASIC GENDER CONCEPTS __________________________1

Overview of the Module ___________________________________________3
Objectives of the Training______________________________________ 3
List of Acronyms________________________________________________3
Learning Contract _________________________________________________4
Duration of the Training _____________________________________________5

CHAPTER ONE: - GENDER CONCEPTS AND TERMINOLOGIES _______6

SESSION ONE: BASIC GENDER CONCEPTS __________________________7

1.1 Gender and Sex ____________________________________________________8
1.2 Gender Socialization ________________________________________________12
1.3 Gender Relations ___________________________________________________15
1.4 Gender Stereotypes __________________________________________________16
1.5 Gender/Sex Based Discrimination _______________________________________18
1.6 Gender and Sex Role 1 ________________________________________________23
1.7. Gender Based Division of Labor _________________________________________24
SESSION TWO: LEVEL OF GENDER AWARENESS ________________________27
2.1 Gender blind ________________________________________________________28
2.2 Gender Awareness ___________________________________________________ 28
2.3 Gender sensitivity ____________________________________________________28
2.4 Gender Responsiveness ________________________________________________29
2.5 Gender Balance ________________________________________________________29
2.6 Gender Disparity _______________________________________________________ 29
SESSION 3:- PATRIARCHY AND PATRIARCHAL SYSTEM_________________________________________________ 30
3.1 Patriarchy ______________________________________________ 31
3.2 Manifestations of Patriarchal System _________________________32
SESSION 4: GENDER EQUALITY AND EQUITY_________________________________________________________ 36
4.1 Gender Equality_______________________________________________37
4.2. Gender Equity_______________________________________________39
4.3 Affirmative Action ____________________________________________40
CHAPTER 2: GENDER AND DEVELOPMENT____________________________________________________ 45
SESSION ONE: GENDER AND DEVELOPMENT CONCEPTS ____________46
1.1. What is development? _____________________________________________47
1.2 Why Gender is a development issue?_________________________________48
SESSION TWO: HISTORICAL TIME-LINE OF GENDER AND DEVELOPMENT__________________________________ 48
2.1 Historical background of Gender and Development ______ 49
2.2 Third World Approach to Women in Development ______________________50
2.3 Women in Development (WID) _____________________________________52
2.4 Gender and Development (GAD)__________________________________     53
2.5 The Empowerment of Women _______________________________________55
2.6 Gender Mainstreaming _____________________________________________55
2.7 Gender Analysis___________________________________________________56
SESSION 3: GENDER NEEDS_______________________________________________________________  57 3.1Gender Needs/Interests ________________________________________________59
References_____________________________________________________________63
Annex ___________________________________________________64
Lists of Acronyms

CEDAW            Convention on the Elimination of All Forms of Discrimination against Women 
FGM                  Female Genital Mutilation 
GAD                  Gender And Development

HTP                      Harmful Traditional Practice

LCD                    Liquid Crystal Display
PFA                    Plat Form of Action 

PGN                    Practical Gender Needs              
SGN                   Strategic Gender Needs 
WID                   Women In Development
Introduction

Overview of the Module 

This module is designed for gender training facilitators and trainers to use when providing and organizing training on the basic concepts and issues of gender. It creates awareness on gender concepts that are basic to study and analyze gender in any context. While deploying this module, the facilitator enables training participants to have a better understanding of gender concepts from a different social, political, economic, cultural and developmental point of view.
The module is organized under two major chapters each further divided into different sessions. The first chapter deals with gender concepts and provides definitions and introduction to related terminologies with discussion points whereas the second chapter deals with topics on gender and development concepts with a focus on gender as a development issue. 
Objective of the Training 
By the end of this training, trainees are expected to:-

· explain the distinction between gender and sex 
· describe the common terminologies of gender 

· describe patriarchal system and its manifestations

· define gender equality and equity concepts

·  describe the gender dimension of development

· identify the distinct needs/interests of women and men 

· describe the concept and purpose of gender mainstreaming and gender analysis
Getting to Know each Other
The trainer/facilitator must help participants of the training build up trust and develop a safe environment for the duration of the training. To do this, he/she must give participants the opportunity to get to know each other, share their expectation and their fears before the actual training sessions begin.
The purpose of the exercise is to allow participants the opportunity to get to know each other and to break down initial interpersonal communication barriers.

Step 1: Divide participants in couples who do not know each other before.

Step 2: Give the following questions for the couples to interview their partners for 2 minutes   

             each.

· What is your name?

· Where do you work?

· What do you expect to get from this training?

· What is your fear about the training?

· How do you plan to use the training input in your daily life and work?
Step 3: Give couples an opportunity to introduce their partner to the larger group based on the  

             interview they conducted.
Step 4: Elaborate if the expectations and fears are realistic or unrealistic; and identify possible  

            constraints and opportunities for the accomplishment of the training.

Step 5: Communicate the objective of the training to the participants.

Learning Contract  
At this point it is important to develop learning contract or ground rules to make the training as smooth and disciplined as possible. Therefore, ask participants ‘what they should not do’ and/or ‘should do’ throughout the training. These could include time keeping, participation among others, putting cell phones silent, respect for different opinions and others. To make things exciting add some ‘energize punishment’ in line with the breaching of the learning contracts.
During the training, there will be a lot of group discussion. So beware not to put everyone in the same group every time you form groups.

Duration of the Training 16hrs
Because this training is fundamental to any other training on gender, it is important to spend adequate amount of time on it. Therefore, a minimum of two days or 16 hours is essential for successfully completing the training and achieving the intended objectives.
Chapter One:  Gender Concepts and Terminologies

Introduction 

In this chapter one provides a broad introduction to the basic concept of gender and gender related concepts. The activities are intended to stimulate thinking on critical incidences which could shape participants’ behavior. Besides, this will help participants to personalize the issue and relate to their existing fact and how things are happening in their community and organization they work. 
Duration: 10 hours
Chapter Contents

The chapter comprises the following sessions:
Session 1: Gender Concepts
Session 2:  Gender Terminologies and Definitions
Session 3: Patriarchy and patriarchal system

Session 4: Gender Equity and Equality

Learning Objectives
By the end of this chapter trainees will be able to:-
· Differentiate gender and sex.
·  Explain the contribution of various socializing agents in the development of gender roles and stereotypes.
· Describe the conceptual meaning of gender related terminologies. 

· Elucidate how the different institutions of patriarchy influence and contribute to the subordination of women.
· Describe the relationship between gender equality and equity. 

· Explain the rationale behind gender equality.
(  Session one: Basic Gender Concepts

	Duration 
	5  hours

	Learning objective


	By the end of this session participants will be able to:-

· define  gender 

· define  Sex

· explain the difference between gender and Sex

· identify gender socialization agents

· elucidate gender stereotypes and gender based discrimination

· describe gender based division of labour

	Content


	·  Gender and Sex

· Gender Socialization
· Gender relation

· Gender Stereotype
· Gender/sex based discrimination

· Gender and Sex role
·  Gender Based Division of labor

	Methodology 


	Brainstorming, discussion, group work, role play and PowerPoint presentation

	Required material
	Handout, flipchart, marker, LCD projector and computer 


1.1 Gender and Sex

   Option One

	(Activity1. Brainstorming on Gender and Sex
Purpose of the activity

To stimulate participants’ thinking on critical experiences, knowledge and incidences that shaped their attitude and perception towards gender and sex concepts.
 Duration

40 minutes

Step 1: Divide participants in to a group of four/five and then give them the following questions to discus on as a warm-up and introduction to the session: 

1.1.1 What do you think is sex?

1.1.2 What do you think is gender?

1.1.3 Are gender and sex different or same?

Step 2:   Then ask them to present their discussion points to the larger group.

Step 3:    Put key concepts from their presentation on the flipchart then combine and refine what is forwarded by the participants.

Step 4:- Summarize the participants’ reflection based on the trainers note on Gender and sex.
(Trainer’s Tip

Since this is the plane point for any session on gender; it is important that the participants begin to understand the basic differences between sex and gender. Hence, you may want to reiterate certain points, use examples from real life and substantiate your arguments.


Option Two

	(Activity 1 Brainstorming on Gender and Sex
Purpose of the activity

To stimulate participants’ thinking on critical experiences, knowledge and incidences that shaped their attitude and perception towards gender and sex concepts.

Duration 

40 minutes

Step 1:-Post the table below for the participants

Gender

Sex

Statements

Women give birth, men don’t.

Girls should be gentle boys should be tough.

Globally, women or girls are the primary caregivers for the sickened ones in more than two-thirds of households.

Women can breastfeed; men can only bottle feed.

Many women do not make decisions with freedom, especially regarding sexuality and relationships.

Men’s voices change with puberty.

Men do not need tenderness and are less sensitive than women.
Women get paid less than men for doing the same work.

Women have weaker sexual needs than men.
Step 2; Ask the participants to identify if the statements in the table refer to gender or sex.

Step 3:- Ask the participants to elaborate their response regarding the statements and then write   

             their reflection on the table that you have posted.
Step 4:- Summarize the content according to the facilitator’s note/give short briefing about sex and Gender. 

(Trainer’s Tip 

Pose the following questions for the participants to further strengthen the discussion 

·  Which of these are noticeable at birth and which ones are learned?

· Which of these are changed and, which is not? Why?


(Trainer’s Note 
1.1.1 Sex 

Whilst often used interchangeably, ‘sex’ and ‘gender’ are in fact distinct terms. A person’s sex is biologically determined as female or male according to certain identifiable physical features which are fixed. Sex is being either female or male depending on a person’s sex organs or genes.  

Therefore, ‘to determine sex one must analyze the following physical conditions: chromosomes, external genitalia, internal genitalia, gonads, hormonal states and secondary sex characteristics. One's sex, then, is determined by an algebraic sum of all these qualities, and as is obvious, most people fall under one of two separate bell curves, the one of which is called 'male' and the other ‘female’. 

1.1.2 Gender 

Gender refers to the social differences and relations between men and women which are learned, vary widely among societies and cultures, and change over time. Gender also signifies the socially determined differences between women and men such as roles, attitudes, behaviors and values. It is the reflections of widely shared ideas and expectations (norms) concerning women and men. These include ideas about ‘typically’ feminine or female and masculine or male characteristics and abilities and commonly shared expectations about how women and men should behave in various situations. Gender mirror and influence the different roles, social status, economic and political power of women and men in society. 

Gender as a social construction refers to the concept that roles and attributes are deliberately and systematically cultivated in females and males over time through processes embedded in the social units around which society is organized. Gender is systematically constructed, maintained, justified and perpetuated according to the existing relational ideology.
The Difference between Sex and Gender 
	Sex
	Gender

	Biological
	Cultural  or  Socially Constructed

	Given at birth. Therefore, cannot be changed

Is static and remains the same at all places

Is non-hierarchical
	Learned through socialization. Therefore, can be changed.

Is dynamic and changes/varies through time, across cultures, families, etc.

Is hierarchical



	Example:

· Only women can give birth.

· Only men can impregnate women.
	Example:

· Women and men can work as teachers, engineers, laborers, etc…

· Men can take care of children and the elderly.


1.2 Gender Socialization
	Activity 2-  Gender socialization
Purpose

To allow participants understand the institutions and agents that shaped their behavior, role and responsibility in their society as a man and a woman. 
Duration

1 hour
Step 1: Ask participants to brainstorm a list of the agents that reinforce and maintain gender norms. Possible responses are: family, school, media, religion, and environment.

 Step 2: Divide participants in to small groups and assign each group one of the agents listed in step 1. Ask each group to discuss:

· How does the agent and/or system reinforce and maintain gender norms?

· Have you observed any change in the agent that reflects progress rewards gender-equitable society?
Step 3:   Ask them to present their discussion points to the larger group.

Step 4:   Put key concepts from their presentation on a flipchart then combine and refine what is forwarded by the participants.

Step 5: Summarize the participants’ reflection based on the trainers note on Gender socialization and socialization agents.

(Trainer’s Tip

While doing step two, make each group choose one gender socialization agent to discuss on how it reinforce and inculcate gender identity in boys and girls, men and women.


(Trainer’s Note  
Socialization is the process through which a child becomes an individual respecting her or his environment laws, norms and customs. Gender socialization, therefore; is a more focused form of socialization that refers to how children of different sexes are socialized into their gender roles and taught what it means to be male or female. Gender socialization is how people learn to conform to social roles of being male/female; gender appropriate or gender inappropriate behavior. Agents of socialization are believed to provide the critical information needed for children to function successfully as a member of the society. The process of gender construction is life-long and carried out through units and processes such as the family, school, religion, media, work place, language and folklore.
Family / parents re/produces manifestations of the dominant gender norm through male child preference, different birth rituals and naming for boys and girls,  unequal power relations between mothers and fathers, sisters and brothers, unequal division of labor and decision making roles between mothers and fathers and female and male children.
Education Institution/ schools reinforce societal values formally in their curriculum and informally in their practices of shaping boys and girls in to different fields of study, text books, Pedagogy, leadership, extra-curriculum activity and so on.
Language and Folklore encapsulate gender norms through oral and written language and literatures like proverbs, riddles, narratives, etc.  Literature in many societies is used to justify current gender power relations. Suppose these words to witness the role of language in gender socialization; “manpower”, “manmade”, “businessmen”, “chairman”.
Media portrays men and women in traditional roles; it is often not sensitive to gender issues through promotion, dramas, discussions, movies, music clips and so on.
Religion plays a vital role in inculcating gender biased ideologies in a society. Religious proclamations are taken to be sacred; it also becomes one of the most rigid systems of perpetuating patriarchy and women’s subordination.
1.3 Gender Relations 
(Trainer’s Note

Gender relations are hierarchical relations of power between women and men that tend to disadvantage women. These gender hierarchies are often accepted as ‘natural’ but are socially determined relations, culturally based, and are subject to change over time. They can be seen in a range of gendered practices, such as the division of labor and resources, and gendered ideologies, such as ideas of acceptable behavior for women and men. Gender relations are Concerned with how power is distributed between the sexes. Gender relation arises from the role of men and women they are expected to play in society. These power relations are uneven because the male has more power in making influential decisions on the life of a woman. If women do not comfort to these roles they are to be deviant by society. 
1.4 Gender Stereotypes
	(Activity 4- Matching 

Purpose of the activity
To allow participants to become aware of their own biased perceptions and generalizations about men and women and how it impacted themselves and their fellow brothers and sisters.
Duration - 30 minutes 

Step 1: Prepare flashcards, each containing words and phrases in the table below. 
Women 

         Men

Dependent                                                                  
Supporters 
Independent
Leaders
Weak
Fragile

Powerful
Consistent
Incompetent

Fearful

Competent
Aggressive
Less important
Peace makers

More important
Adventurous
Emotional
Passive
Logical
Self-reliant
Implementers

Nurturing

Decision makers
Active
Housekeepers

Cooperative

Breadwinners
Competitive
Followers

Soft-spoken

Protectors

Out spoken
Step 2: Divide participants in to small groups.

Step 3: Distribute the flashcards for participants. Make each group discuss and decide which word or phrase on the flashcards match the men or the women catalogue.
Step 4: Have each group present their discussion and decision for the larger group.

Step 5: give feedback for each presentation.

Step 6: Summarize all the discussions based on the trainer’s note.

(Trainer’s Tip

The number of the flashcards depends on the total number and grouping of participants. Therefore, make sure that each group receives all the words/phrases for the men and women catalogue.


(Trainer’s Note

Stereotypes are generalizations of the characteristics, beliefs, habits and/or behaviors of a group of individuals based on some part of their identity, such as gender, race, class, age, sexual orientation, disability, or occupation. Stereotypes are preconceived and relatively fixed ideas about a person, group, or social group. Gender stereotypes are fixed, unquestioned beliefs or images we carry in the back of our minds about women and men transmitted from generation to generation through the socialization process.
From the moment they are born, boys and girls are treated very differently. Girls are wrapped in pink blankets and parents are told that they now have “a beautiful little girl.” On the other hand, boys are wrapped in blue blankets and parents are told that they now are the proud parents of “a bouncing baby boy.” 

Gender stereotyping involves expectations about how people should behave based upon their gender. Female stereotypes include being “nurturing, supportive, intuitive, emotional, needful, dependent, tender, timid, fragile, childlike, passive, obedient, submissive, etc”; in stark contrast male stereotypes include being “powerful, creative, intelligent, rational, independent, self-reliant, strong, courageous, daring, responsible, forceful, authoritative, successful, etc” 

These stereotypes have nothing to do with an individual’s personality, his or her personal strengths and weaknesses, or likes or dislikes. A major problem with gender stereotypes is that they often limit people’s alternatives. Pressure is exerted from many sources on people to conform to gender based expectations. This pressure affects the individual and affects the alternatives available to her or him. The process of gender socialization and stereotyping continues through childhood, adolescence and adulthood. Abolishing gender stereotypes may give people the freedom to develop more realistic expectations and to live the way they choose.

1.5 Gender/Sex Based Discrimination

	(Activity 2- Gender Based Discrimination

Purpose

To allow participants to critically think and reflect on the different dimensions gender based discrimination prevails in a society.
Duration: 30 minutes

Step 1: Divide participants in to two major groups.

Step 2: Give each group a different case from the stories provided below.
Step 3: Make each group discuss and come up with a solution to their respective stories. In addition, allow each group to identify which case represents over, subtle and covert gender based discrimination.
Step 4: Give the opportunity for each group to debate on the stands they choose on the story.

Step 5: Give feedbacks and probing questions for each group to present their work thoroughly.

Step 6: Summarize the debate and discussion by referring to the trainer’s note.

(Trainer’s Tip

There is no right or wrong standpoint, so be careful when giving feedbacks.
Gender Based Discrimination Cases
Hiring: A female is applying for a job as an executive consultant. Although she has experience and excellent qualifications, she is not hired because some of the company’s long-time clients are more comfortable dealing with men.

Firing: A female employee is told that she is laid off due to company cutbacks and reorganization. However, men in the same job and with less seniority keep their jobs.

Promotion: A female works as a sales clerk at retail store for ten years but have been repeatedly denied the opportunity to advance. Men with less experience, including men that she trained and/or supervised, receive the promotions instead. 

Job Classification: A female works at a company that has an eight-tier job classification system. Her responsibilities have increased over time, but her job classification and pay has remained stagnant. Male colleagues have their job classification and pay adjusted to reflect their increased responsibilities. 

Benefits: A female employee is required to use her sick and vacation leave to take time off for her pregnancy because her employer doesn’t provide long-term disability leave for pregnancy, but does cover other health conditions. A male co-worker was on leave for six months because he had a heart attack and he was able to use the long-term disability plan.

Pay: A female employee works her way up from the position of cook’s helper to chef. Now another chef has been hired. He has similar training and work experience, but she find out that he is being paid more than her. 

Sexual Harassment: A female employee’s boss is the vice-president of the company. He repeatedly makes unwanted touching, displays of sexual objects, photographs, offensive cartoons, drawings and unwelcome comments about her body and routinely puts his arm around her waist when discussing work-related matters. She tells him his behavior makes her uncomfortable and asks him to stop. He says, “Maybe she is too uptight for this job. He probably should never have hired her. “She now is afraid of losing her job if she doesn’t “loosen up.”



(Trainer’s Note

Discrimination means exclusion, treatment, or action against an individual based on social status, race, ethnicity, color, religion, gender, sexual orientation, age, marital status, nationality, political affiliation or disability. Whereas gender based discrimination, often interchangeably used as sex discrimination, is any distinction, exclusion or preference, unequal and harmful treatment of individuals or groups based on their sex, which impairs equality of opportunity or treatment in employment or occupation, access to power and control over resources. In many societies, this involves systemic and structural discrimination against women in the distribution of income, access to resources, and participation in decision making. 
Within the household, women and girls can face discrimination in the sharing out of household resources including food, sometimes leading to higher malnutrition and mortality. At its most extreme, gender discrimination can lead to son preference, expressed in sex selective abortion or female feticide. In the labour market, unequal pay, occupational exclusion or segregation into low skill and low paid work limit women’s earnings in comparison to those of men of similar education levels. Women’s lack of representation and voice in decision making bodies in the community and the state perpetuates discrimination, in terms of access to public services, such as schooling and health care.

Laws are assumed to be gender-neutral when in fact it may perpetuate gender discrimination, being a product of a culture with oppressive gender ideologies. Even where constitutional or national legal provisions uphold gender equality principles, religious or other customary laws that privilege men may take precedence in practice. There are three types of gender based discrimination. These are:
A. Overt Sex Discrimination: refers to an unequal and harmful treatment of women that is readily apparent, visible, and observable and can be easily documented. Overt discrimination can be (and has been) documented by examining the unequal distribution of rewards by sex.
Examples: sexual harassment, sexist language and jokes, physical violence and violation (rape, incest, wife abuse), and other forms of unequal treatment in the family, employment, politics, religion, and other institutional sectors.
B. Subtle Sex Discrimination: refers to the unequal and harmful treatment of women that is visible but often not noticed because we have internalized sexist behavior as "normal," "natural," acceptable, or customary. It is an attitude that women are really not as good, capable, competent, and intelligent as men, especially in prestigious, competitive, and traditionally male-dominated jobs. In terms of characteristics, subtle sex discrimination can be innocent or manipulative, intentional or unintentional, well intentioned or malicious. Although it can be documented, is not as easy to prove subtle sex discrimination as overt sex discrimination because most of us do not perceive subtle sex discrimination as "real" discrimination.
 Example: when a male faculty member becomes chairperson of a department, he is congratulated, encouraged, and reinforced in his "mobility." A female faculty member, on the other hand, is quite likely to get such spontaneous (and sincere) comments as, "Didn't anybody else [i.e., men] in the department want the job?" "Are you an Acting Chair?" or "Won't this interfere with your kids' schedules?

C.  Covert Sex Discrimination: refers to the unequal and harmful treatment of women that is hidden, clandestine, maliciously motivated and very difficult to document. It is a kind of behavior that consciously, purposely, and skillfully attempts to ensure women's failure, whether this is reflected in promotions, retention, and hiring or in such less tangible reactions as not taking women seriously.  Example: woman's lack of promotion or salary increase.
The essence of sex discrimination is unequal treatment on the basis of sex. The treatment must not simply be different, but unequal, and therefore unfair. It is not sex discrimination to require women and men to use separate restrooms. It is sex discrimination to provide different working conditions, salaries, hiring, promotion or bonus criteria, admissions standards, or athletic and scholastic opportunities to women and men. 
As with other types of discrimination, sex discrimination can take many forms. For much of our history, sex discrimination was blatant and a matter of public law and policy. Women's property rights were limited, women could not vote, women were barred from most professions, and women were impeded from securing public office. Sex discrimination in employment constitutes when an employer:
"1) fail or refuse to hire or to discharge any individual, or otherwise to discriminate against any individual with respect to his [or her] compensation, terms, or privileges of employment, because of such individual's...sex...; or
"2) limit, segregate, or classify employees or applicants for employment in any way which would deprive or tend to deprive any individual of employment opportunities or otherwise affect [the individual's] status as an employee, because of such individual's...sex...."

While open forms of sex discrimination are now rare, such as an executive lounge for men only, subtle forms of sex discrimination still exist. Women are still paid less than men in the workplace. This is because women typically earn less in the same positions as men, and because there are fewer women in the most highly paying jobs. Employment practices and policies that favor men over women, both for the awarding of jobs, bonuses, and promotions, and in the amounts paid for those jobs, bonuses and promotions, are unlawful. 
The preference given to men over women in the workplace can be difficult to detect. Employers may have some women in important positions, but rarely have as many women as men. Where an equally qualified woman is passed over for a promotion based on her sex, the employer has discriminated unlawfully.

Workplace harassment is another form of unlawful discrimination. Employers must not only grant women and men equal pay and opportunities, they must also remedy situations of sexual harassment of which they know or should know. This includes both harassment by a manager or executive over employees of lower position, and also includes harassment among coworkers. Harassment involves unwanted sexual advances, requests for sexual favors, and other verbal or physical conduct of a sexual nature. It is illegal for an employer to make sexual conduct a condition or term of employment, to base employment decisions on such conduct, or to permit sexual conduct that unreasonably interferes with an employee's work performance or creates an intimidating, hostile or offensive work environment. 
1.6 Gender and Sex Role1
	(Activity 2- Gender and Sex Role
Purpose

To allow participants examine the different responsibilities and activities men and women perform on the basis of perceived sex and gender differences.
Duration

30 minutes

Step 1: Divide participants into a single-sex group of four up to six; depending on the number of the participants. 

Step 2:- Give each group two sheets/cards/paper/newsprint with the heading 


        For the women group: 1. Because I am a female, I do ………...




                     2. Because I am a woman, I do ….…….


        For the men group:      1. Because I am a male, I do …………..



         2. Because I am a man, I could…………..

Step 3: Ask the participants to brainstorm responses, write under the heading and prepare a report to the large group. 

Step 4: Ask each group to share its list between themselves. 

(Trainer’s Tips 

· Lead the discussion about the implications of the gender and sex roles and responsibilities on men and women.

And the following are some questions to stimulate the discussion.

1. How do these roles and responsibilities affect the life of women?

Step 5: Summarize and give short briefing about the gender and sex roles men and women play in a given society.


(Trainer’s Note

Gender roles are activities ascribed to men and women on the basis of perceived difference. They conditioned activities, tasks and responsibilities perceived as male or female. Gender roles are affected by age, class, race, ethnicity and religion and by the geographical, economical and political environment. Gender roles are learned and vary widely within and between cultures in a given society, community or other social groups. As social constructs, they can change. Gender roles determine access to rights, resources and opportunities.

For example, if child rearing is classified as a female role, it is a female gender role, not a female sex role, since child rearing can be done by men or women.
Sex roles are those in relations to the biological function that are limited to one particular sex, for example, pregnancy is a female sex role because only women can bear children whereas impregnating female is the sex role of men.
1.7. Gender Based Division of Labor  
	(Activity 7: Gender Based Division of labour
Purpose of the activity
Allow participants to understand how the gender based division of labor in the household and in the community compel women be engaged in triple roles.
Duration: 1 hour and 30 minutes

Step 1: Divide participants in to male-female couple.

Step 2: Distribute flipcharts and markers to each couple.

Step 3:Have each couple interview each other the activities they perform throughout a working day starting from the time they wake up from bed until they go back to sleep.

Step 4: Make each couple record the interviews on flipcharts.

Step 5: Give each couple the opportunity to present what they have recorded about their partner’s activities for the large group.
Step 6: During presentations, pose the following questions for each couple:

· Which activities are productive, reproductive and community role?

· Identify how gender based division of labour render men and women engaged in different roles throughout a day.
Step 7: Summarize the discussions by referring to the trainer’s note.
(Trainer’s Tip
Make sure that each couple records every little detail of the work their partner performs in a day.


(Trainer’s Note

Division of labour is, from an economist’s viewpoint, the process whereby workers are allocated to the activity in which they are the most productive. It may be based on: 

· Technical characteristics where a single production process is broken down into it constituent parts, each part being performed by a different person or machine; or 

·  Social characteristics where people are allocated to specific tasks on the basis of their physical or social characteristics, such as age, sex, race, religion, ethnic origin or social class. 

Gender based division of labour thus refers primarily to the segregation of paid and unpaid work between women and men in private and public life. This division reflects the traditional division of women’s and men’s role in society, which results in women’s work being often invisible and therefore undervalued in national accounts, and under-represented in the labour market. The socially determined ideas and practices define what roles and activities are deemed appropriate for women and men. Whilst the gender division of labour tends to be seen as natural and immutable, in fact, these ideas and practices are socially constructed. This results in context-specific patterns of who does what by gender and how this is valued. Division of labour determines individuals’ role and responsibility both in the household and in the society at large.
1. 7. 1 Productive Work: Refer to the activities carried out by men and women in order to produce goods and services either for sale, exchange, or to meet the subsistence needs of the family. For example in agriculture, productive activities include cropping, animal husbandry and gardening that refers to farmers themselves, or for other people at employees. 
1.7.2 Reproductive Work: refer to the activities needed to ensure the reproduction of society's labor force. It involves the care and maintenance of the household and its members including bearing and caring for children, food preparation, water and fuel collection, shopping, housekeeping and family health care which are mostly unpaid. Reproductive work is crucial to human survival, yet it is seldom considered ‘real work’. These tasks are done mostly by women. Reproductive work can be done at three levels: 

· Biological reproduction which is the bearing of children

· Domestic reproduction of taking care of the household like food preparation, water and fuel collection, shopping, housekeeping, housecleaning and so on.
· Social reproduction: the work women do in rearing children to be members of society.
1.7.3 Community Work: refer to collective work at the community level used for the society’s well being. Community activity involves the collective organization of social events and services including political activities, ceremonies, celebrations and community improvement activities, participation in groups and so on. For instance, in Ethiopia, Idir, Mahaber, Debo, Iqub, wedding, road construction, water pond clearing and others belong to community tasks. Both women and men undertake community work with the aim of maintaining and improving their community’s cooperation and cohesiveness.
These activities can be categorized in to Community Management Roles and Community Politics Role. Community management roles include service provision in social and cultural events like Eder, Iqub whereas community politics role include decision making role in the informal community politics. Although, both women and men engage in community activities, women’s role mainly relate to community management roles, which is the continuation of their work at home. Illiteracy

Both men and women play multiple roles in society. The gender roles of women can be identified as reproductive, productive and community managing roles, while men’s are categorized as either productive or community politics. Men are able to focus on a particular productive role, and play their multiple roles sequentially. Women, in contrast to men, must play their roles simultaneously, and balance competing claims on time for each of them.
Thus, triple role/ multiple burdens refer to the fact that women tend to work longer and more fragmented days than men as they are usually involved in three different gender roles of reproductive, productive and community work. 
	(Trainer’s Tip

Please provide the trainees with the example of the ‘Awramba’ society.


(   Session Two: Level of Gender Awareness
	Duration 
	1 Hour

	Learning objective


	By the end of this session the participants will be able to:-

· Explain the different level of awareness individuals and institutions go through about gender.
· Describe the characteristics of a gender aware, sensitive, and responsive individuals and institution.

	Content


	· Gender Blind

· Gender Awareness 

· Gender Sensitivity 

· Gender responsiveness
· Gender balance 

· Gender Disparity

	Methodology 
	Brainstorming, discussion, exercises, role plays, PowerPoint presentation.

	Required material
	Handout, Flipchart, Marker, Color Meta cards, LCD projector and computer


	(Activity

Purpose

 To make participants realize the different hierarchy of perception individuals and institutions have towards gender.
Duration- 1 hour

Step 1:  Prepare flashcards written on it definitions of terminologies like Gender Blind, Gender Aware, Gender sensitive and Gender responsive. The name of the term being defined in the flashcard should not be stated, but rather should be boldly written in flipcharts.
Step 2: Divide participants into small groups and ask them to discuss and match the definitions in the flashcard with the terms written on flipcharts.

Step 3:  Have the groups present their matching definitions.
Step 4:  Review and explain/summarize the gender terms according to the trainer’s note.

(Trainer’s Tip

The trainer should wraps the session by clarifying any misunderstandings of the concepts and   ensuring that there is a common understanding of the gender related terminology, as these will be used throughout the training session.


(Trainer’s Note 
2.1 Gender blind

Gender blindness is the failure to recognize that gender is an essential determinate of social outcome impacting on projects and polices.  This is a person/organization who/which does not recognize that gender as a determinant of the life choices available to us in society.  A gender blind approach assumes gender is not an influencing factor in project, program and policy.

2.2 Gender Awareness

It is an understanding that there are socially determined difference between Women and men based on learned behavior. It is a perspective, a set of insights which informs our understanding of equitable distribution of resources and the gender equal social relation. It refers to the knowledge and appreciation of the social and cultural difference between women and men, and how these result in difference roles, power, relation, privileges, responsibilities, needs, and access to and control over resources and benefits. These affect their ability to access and Control Resources. A gender aware approach needs to be applied through gender analysis into project, program and policy.
2.3 Gender Sensitivity
This is the ability and willingness to perceive existing gender differences, issues and equalities, gap and incorporate these into programs, strategies and actions.  It is the ability to recognize both men’s and women’s different perception, interest and expectations arising from their different social and economic roles. 
2.4 Gender Responsiveness

This is planning and implementing activities that meet identified gender issues/concerns that promote gender equality. We need consider gender responsiveness in strategies, budgets, skill trainings, planning etc. Gender responsiveness is defined as creating an environment that reflects an understanding of the realities of women’s lives and addresses the issues of the participants. It is designed to ensure equality of treatment within the existing system.
2.5 Gender Balance
It refers to the equal and active participation of women and men in all areas of decision-making, and in access to and control over resources and services.
2.6 Gender Disparity
It refers to the degree of gender gap in status, political visibility, in access and control over resources, in access and control over benefits, in participation in development process, in access and control over social services, and political decision making between men and women, and boys and girls. 
( Session 3:- Patriarchy and Patriarchal System
	 Duration 
	2 hours

	Learning objective


	By the end of this session trainees are expected to be able to:

· Explain patriarchy and its manifestations.
· Describe  how the different institutions of patriarchy influence and contribute to the subordination of women

	Content


	3.1.   Patriarchy
3.2.  Manifestations of Patriarchal System. 

	Methodology 
	Brainstorming, PowerPoint presentation, Discussion, Group work.

	Required material
	Handout, flipchart, marker, pen and paper, LCD projector and Computer.


	(Activity 1: Patriarchy
Purpose of the activity
To stimulate participants’ critical thinking on how the existing social system and structure created and perpetuated women’s oppression and low status in their 
Duration:  2 hours
Step 1:  Divide participants in to small groups in a mixed - sex way.

Step 2: Distribute flipcharts and markers to each group to record their discussion point on.
Step 2: Ask each group to brainstorm on the following questions in relation to their life experience

· What patriarchy mean? 

· How do the patriarchy system treat/control women? 
· What are the distinct opportunists and limitation of a patriarchal society for men and women?
Step 3:  Ask each group to present their report to the large group.
Step 4:  In the plenary, lead the discussion, by posing questions like:  
· Where are men and women placed in the patriarchy system? 
· Is the Ethiopian society patriarchal? 
· In Ethiopia, is there a community or society that is not patriarchal?  
Step 5: Ask participants to conclude what they learned from the activity.
Steps 6: Summarize the topic by referring to the trainer’s note.


(Trainer’s Note 

3.1 Patriarchy

Literally, patriarchy means rule by the male head of a social unit (a family or tribe) Patriarchy refers to systemic societal structures that institutionalize male physical, social and economic power over women. It is also a power relation by whom men dominate and subordinates women in both the private and public spheres. This subordination begins very early within the family which dictates the do’s and don’t do’s of girls and boys; these continue to be reinforced by all forms of institutions/systems, be it the school, peer group, community, caste groups, the judicial system or religious orders. The subordinate status of girls/women is internalized by both sexes through the process of socialization.   
The feeling and experience of subordination destroy self-respect, self-esteem and confidence and set limits on the aspirations of women. Norms and practices, which define them as inferior to men, which impose controls on them, are present everywhere in our families, social relations, religion, laws, schools, textbooks, the media and workplace. It is important to understand that men and women are not assigned different roles because of their biological differences but because of this social system that defines what men and women should be doing. It is difficult but imperative to change this patriarchal structure which exploits women’s labor, sexuality and dignity. It requires long-term changes which are strategic in nature.
The subordination that women experience at a daily level, regardless of the class they might belong to, takes various forms of discrimination, disregard, insult, control, exploitation, oppression, violence: within the family, at the place of work and in society at large.  The attributes/qualities that a culture associates with both sexes and the way it divides the roles and responsibilities between them gets translated into discriminative behavior of families towards girls and boys, women and men. A patriarchal` system affects the productivity, reproduction, sexuality, mobility, property and other economic resources of women. Thus, women’s position is subordinate to that of men in patriarchal societies. 
In a patriarchal social system family, educational system, the media and the law strengthen and perpetrate male domination. As products of a patriarchal society, women are also responsible accept and perpetuate patriarchy without questioning. For example, women often treat their sons better, deprive their daughters of education and restrict their freedom. But there are also women who learn to assert right and freedom and assume new roles. Therefore, it is important to understand that it is not only men, but women too are operating under the clutches of this patriarchal order of society. 

3.2 Manifestations of Patriarchal System
 3.2.1 Socio-Cultural Manifestation
Gender is an aspect of the social identity of men as well as women. Just as there are cultural norms and expectations about women’s roles, there are also cultural norms and expectations of men as leaders, husbands, sons and lovers that shape their behavior and opportunities. Besides of this negative and harmful traditional practices such as Female genital Mutilation (FGM), male child preference, early marriages, wife battering and other forms of domestic violence against women, and derogatory and harmful widowhood practices indicate the cultural subordination of women. 

In most of our country Women are obliged to provide sexual services to their men according to their needs and desires. Women’s sexuality outside marriage in every society is a taboo whereas a blind eye is turned towards male promiscuity. In some situations, men may force their wives, daughters and other women in their control into prostitution. Rape and the threat of rape is another way in which women’s sexuality is dominated. During conflict, women are uniquely vulnerable to violence and exploitation; rather they are at risk of sexualized violence as a tool of war and of partner and domestic violence always. Victims of sexual and gender-based violence are often stigmatized and face enormous obstacles trying to provide for a family with limited social support, resources or education.
The different sexes are socialized by institutions, such as family, school, church, and in the workplace, to fulfill specific roles, which they accept as given, although, they are not. These socializing institutions determine the attitudes society forms about men and women. Examining these institutions assists in helping understand the attitudes that determine gender differences. Family is the first institution that one is born into and provides a strong foundation for attitudes that individuals will develop. The division of labor that starts at home extends to the workplace, where women are often expected to perform different functions than men. This Perception of the man being a head of the household can also affect hiring policies and decisions in the workplace. 
This social process affects the education of women. Since education is a prerequisite for better employment opportunities but, in most developing countries, the illiteracy rate is higher among women than men. The socialization process conditioned people to accept that a male child is the natural heir in the family; therefore, when family resources are limited the educational needs of a boy child take precedence over that of a girl child.  Girls’ education and the promotion of gender equality in education are critical to development and policies and actions. If they do not address gender disparities, they miss critical development opportunities. In addition, education has flow-on implications for access to decision-making positions.
Moreover, Gender-based violence is rooted in the structural and the personal. At the structural level it is grounded in patriarchy a system that positions men over women and instills a sense of entitlement and privilege in many men. Patriarchy is also linked to the social, cultural and legal contexts that permit for gender-based violence including, for instance, systems of class, caste, dowry and fundamentalism of all sorts. At the personal level, gender violence is also based on the pressures, fears and stifled emotions that underlie many of the dominant forms of manhood espoused in different settings. Moreover, the individual experiences of violence for individuals – learning and experiencing violence from the family, the media, the community and/or other institutions. In the media, messages about male superiority and female inferiority are repeated constantly; violence against women is shown very often, especially in films. 
Culture being a part of the fabric of every society, it shapes the way things are done and our understanding of why this should be so. Culture includes modes of life, value system, tradition and beliefs. Therefore, gender is shaped by culture. Gender function as an organizing principles for society because of the cultural meaning given to being female and male.

Women are less mobile than men, both because of their child care and household responsibilities and because of socio - cultural norms that limit their mobility. Women are less educated; their illiteracy hampers their access to and ability to understand technical information. Worldwide, women have less access to education and training.

Since religion is often the source of cultural beliefs about leadership, authority and values, it can offer a rationale for explaining cultural constraints on the role of women. Decision-making at home or in religious organizations is often reserved for men based on religion. The religious requirement for men to protect their families, including their wives, often excludes women from the right to own or control the use of family property.

3.2.2 Economic Manifestation
In general, men control more resources and wield more power than women. Economic Subordination of women reinforces impunity and force women to tolerate the intolerable. Gender issues fundamentally shape the totality of production, distribution, and consumption within an economy but have often been overlooked in value chain development. From production to processing to disposal, gendered patterns of behavior condition men’s and women’s jobs and tasks. Women’s productivity endless and repetitive labor is not considered work at all and housewives are seen to be dependent on their husbands. 
Due to systemic and structural nature of inequality women tend to be disadvantaged relative to men in terms of their welfare and their access to and control over the means of production due to inequitable class societies in the present international economic order. And also Women have less access to formal financial services because of high transaction costs, limited education and mobility, social and cultural barriers, the nature of their businesses, and collateral requirements, such as land title, that they cannot fill. 
As the result, women are often the last to benefit from economic growth and development; even in some cases women have even been negatively affected. Less demanding responsibilities in the workplace could be viewed as a positive form of engagement because it frees up the time to attend to the needs of the family. However, the concomitant remuneration may actually account for much of the income differential between men and women. Women are excluded from better paid jobs; they are forced to work at very low wages or work within the home on what is called ‘home-based production’, a most exploitative system. This control over and exploitation of women’s labour means that men benefit materially from patriarchy and they derive concrete economic gains from the subordination of women.
The horticulture industry in some countries provides examples of gender based division of labor. For example, women are employed to plant, weed and pick flowers, while men typically drive tractors, weigh and pack flowers. In addition, restricting women to less skilled tasks denies them access to the social mobility available to their male counterparts, thereby reinforcing their position in society and inhibiting their ability to move out of poverty. Women’s exclusion from land ownership and inability to contribute to decision-making about the use of the land is a factor in the continuing of high rates of poverty amongst women.  
Mostly the extent of poverty among women is more than men not only because of the denied of equal rights, but also they do not have access to education and opportunities and access to financial resource. Women do not have the same entitlements as men, but also they carry the burden of reproductive and care work, which is the majority of unpaid labor. Even when men and women perform the same tasks with the same entry conditions, a woman is often paid at a lower rate than men. The disparity in pay is based on and justified by an assumption that men are breadwinners. Such role-based unequal remuneration is disadvantageous to women. Economic activities with sustainable productivity have a greater potential to reduce poverty in real terms. 

3.2.3    Political Manifestation
The obstacles to women’s participation in politics are rooted in culture, religion and administrative practices. In the past, several factors prevented women from exercising their constitutional right to vote, to seek political office and participate fully and equally in national decision-making. Apart from negative public perceptions of and biases against women’s leadership abilities, the threat of an actual violence against women seeking elective positions such as physical violence including sexual abuse, In addition to basic inequalities in women accessing education and resources, women continue to be under-represented in formal decision-making structures.

Although, women are increasingly active in community support systems, gender disparities persist in public administration at all levels: local, regional and national. Courts, judges and lawyers are mostly, patriarchal in their attitudes and the way in which they interpret law. Almost all political institutions at all levels are male dominated; In Parliament which is the highest law-making institution has much lower female representation compared with men in Ethiopia.
In some respect, protection of the family by the head of the household is in the interest of the protected, however, it denies women an opportunity to acquire decision-making experience, which, in turn, acts as a further hurdle to women taking up decision-making positions within the family or in society more broadly. 

(  Session 4: Gender Equality and Equity

	Duration
	1 hour

	Learning objective


	By the end of the training, trainees are expected to:

· describe what gender equality and equity means
· explain the difference between gender equality and equity
· identify the myths and reality associated with affirmative action

	Content
	· Gender Equality 

· Gender Equity

· Affirmative Action

	Methodology 
	Brainstorming, PowerPoint presentation, discussion , group work

	Required material
	Handout, flipchart, marker, color Meta cards, LCD projector and  Computer

	(Activity: Reflection

Purpose of the exercise 

To allow participants understand concepts of gender equality and equity.
Duration- 30 minute
Reflection question

1. What do you think gender equality is?

2. What do you think gender equity means and how is it different or similar with equality/

3. What do you think are the challenges of gender equality?
Step 1: Pose the above questions for the training participants. 

Step 2: Put the responses of the participants on flipcharts.
Step 3: summarize the responses of the participants by referring to the trainer’s note.


(Trainer’s Note 

4.1 Gender Equality

Gender equality, equality between men and women, entails the concept that all human beings, both men and women, are free to develop their personal abilities to make choices without the limitations set by stereotypes, rigid gender roles and prejudices. Gender equality means that the different behavior, aspirations and needs of women and men are considered, valued and favored equally. It does not mean that women and men have to become the same, but that their rights, responsibilities and opportunities will not depend on whether they are born male or female. Equality means that men and women have equal share of benefits, get equal treatment before the law, equal access to social provision; education; equal pay for the work of the same value. This involves the removal of discrimination and structural inequalities on the base of a person’s sex in access to resources, opportunities and services, and the promotion of equal rights. It is important to recognize equality does not mean “sameness.” Equality is not about providing the same programs, treatment, and opportunities for girls and boys. It is about providing opportunities that mean the same to each gender
Why Gender Equality?

There are many fundamental reasons for working to achieve equality of women and men in any given society. 

1. Human right issue: unequal treatment and discrimination on the grounds of sex is considered as a violation of universal human right. It is seen like any other discrimination such as religion, color and ethnicity and this should be overcome.

2. Economic reason: women and men are the main actors of development and each constitutes half of the population. If development is to succeed, the untapped potential of all men and women must be equally and fully utilized in the process. Women’s equal share and participation in economic activity is a precondition for sustainable development.

3. Political reason: Gender discrimination weakens a country’s governance and the effectiveness of its development polices. Women’s unequal rights and poor socio-economic status relative to men also limits their ability to participate in the political process as active citizens. Consequently, women would be unable to influence decisions in their communities and at the national level. ‘Disparities in women’s and men’s voice in the society are more broadly captured by their participation and representation in the public life.

Advantage of Gender Equality

· Add value and dignity to women’s life in particular and humanity in general.

· Increased economic efficiency.
· Helps reduce Poverty.
· Addressing social, economic, political, environmental, developmental and cultural concerns.
· Increase institutional efficiency and effectiveness.

Challenges for achieving gender equality

· Discriminatory tradition attitude

·   Patriarchal society

· Discriminatory laws

· Very slow law enforcement system

· Lack of adequate  knowledge and skill

· Poverty (lack of resource)

· Violence against women

· Implementation problem of polices, programs, guidelines etc concerning gender equality

· Lack of networking and coordination among groups working for gender equality.

· Problem of reaching the grassroots

· Absence of genuine commitment for Gender equality, etc

4.2. Gender Equity 

Gender Equity refers to the practice of fairness and justice in the distribution of benefits, access to and control of resources, responsibilities, power, opportunities and services. It is fairness of treatment for women and men, according to their respective needs. This may include equal treatment or treatment that is different but which is considered equivalent in terms of rights, benefits, obligations and opportunities. The goal of gender equity, sometimes called substantive equality, moves beyond equality of opportunity by requiring transformative change. An equity approach implies that all development policies and interventions need to be scrutinized for their impact on gender relations. It necessitates a rethinking of policies and programmes to take account of men’s and women’s different realities and interests.

Gender equity means that women and men have an equal chance of reaching the finishing line rather than only an equal chance at the starting line.  It is concerned with the promotion of personal, social, cultural, political, and economic equality for all. The term gender equity emerged out of a growing recognition in society of pervasive gender inequities. It taking into account the different situation of women and men/ girls and boys come into.

Continuing traditions of stereotypical conceptions and discriminatory practices have resulted in the systemic devaluation of attitudes, activities and abilities attributed to associate with girls and women. The negative consequences of stereotypical conceptions and discriminatory practices adversely affect males as well as female.

	         Case story: The Story of the Fox and the Crane

(Equal treatment does not mean fairness in outcome)

The Fox invited the Crane to dinner. He served the food on a large flat dish. The Crane with her long, narrow beak could not eat. 

The Crane invited the Fox to dinner. She served the food in a deep vase, and so the Fox with his short, wide face could not eat. 

Both friends had an equal opportunity for nourishment, but each time one of them could not take advantage of this opportunity. 

Discussion points: what is the implication of the story on gender equality and equity?


 4.3 Affirmative Action 
	(Activity 1: Affirmative Action
Purpose of the Activity

To stimulate participants’ critical thinking and identify the advantage and disadvantage as well as the reality and myths associated with affirmative action in all spheres of human life. 

Duration:  1 hour
Step 1:  Divide participants in to small groups in a mixed - sex way.

Step 2: Distribute for each group the pieces of paper that contain statement about the myths and reality of affirmative action. 

P.S. the statements are provided below but don’t put ‘myth’ and ‘reality’ on the pieces of papers with the statements.
Step 3:  Ask each group to discuss and identify which statements represent the myths and reality of affirmative action.
Step 4:  In the plenary, give each group an opportunity to present their discussion.
Step 5: Summarize the topic by referring to the trainer’s note. 


Affirmative Action: Myth vs. Reality

	Myth:
	Affirmative action is no longer necessary for women.

	Reality:
	Discrimination continues to deny women opportunities in many fields. 

	Myth:
	There are already laws against discrimination in employment. We don’t need affirmative action, too.

	Reality:
	Civil rights laws don’t address subtle institutional discrimination. Through affirmative action, employers and educational institutions engage in outreach, recruitment, and training to remedy past and existing discrimination.

	Myth:
	Affirmative action gives preference to undeserving women and people of color solely on the basis of their gender and/or race.

	Reality:
	Affirmative action does not mean the hiring of unqualified people. In fact, these activities are specifically prohibited by law. Affirmative action allows competent and qualified women and minorities to compete and excel in areas where they are or have been under-represented.

	Myth:
	Affirmative action forces employers to set quotas for the number of women and minorities they will employ.

	Reality:
	Quotas are illegal in affirmative action programs. Employers set targets (goals) for the employment of women and minorities and a time frame for achieving their targets. There are no legal penalties if goals are not met, as long as good faith efforts to achieve them are made.

	Myth:
	Unqualified people are being hired and promoted to fulfill affirmative action requirements.

	Reality:
	When affirmative action programs are administered properly, only qualified people are hired. Poorly managed affirmative action programs may, on occasion, result in a corruption of policies. It is explicitly illegal to establish quotas and fill them with regard only to the race or gender of the applicant. Abuses of the programs must not be allowed nor should they be used as an excuse to abolish affirmative action programs altogether.

	Myth:
	Affirmative action undermines an employer’s ability to make employment decisions based on merit.

	Reality:
	Affirmative action was created precisely because decisions were not being made based on merit. In seeking to achieve its goals, an employer is never required to hire a person who lacks the qualifications needed to perform the job successfully, or hire a less qualified person over a more qualified one. 

	Myth:
	Affirmative action is bad for business.

	Reality:
	Many prominent business leaders support affirmative action because it widens the labor pool of qualified candidates, introduces more competition for jobs, and helps create a work force that reflects the diversity of the markets that businesses serve.

	Myth:
	Affirmative action should be based on social and economic disadvantage, rather than on gender or race.

	Reality:
	The idea of changing affirmative action to base it on social or economic disadvantage ignores the reason that affirmative action was created to prevent race and sex discrimination and ensure inclusion of all qualified individuals. While socioeconomic disadvantage could be used in addition to gender and race, it should not take their place.


(Trainer’s Note

Affirmative Action
Affirmative action is an action or a policy designed to redress past discrimination against women and minority groups through measures to improve their economic and educational opportunities .To foster diversity and compensate for the ways such groups have historically been excluded, institutions with affirmative action programs prioritize the inclusion of minority groups in the employment, education and government sectors, among others. For example; affirmative action programmes have allowed women and minorities entry into professions formerly off limits to them.
In employment, affirmative action programs are recruitment and outreach efforts to include qualified women in the talent pool when hiring decisions are made; training programs to give all employees a fair chance at promotions; and in some cases the use of flexible goals and timetable (not quotas) as benchmarks by which to measure progress toward eliminating severe under-representation of qualified women in specific job categories.
In education, affirmative action programs for women include grants and graduate fellowship programs aimed at helping women move into fields where their participation has been discouraged, such as engineering, math and the physical sciences. They also include programs to prepare and motivate girls and women for study in nontraditional fields. For women business owners, affirmative action programs include laws that encourage government agencies and contractors to do business with qualified women owned companies, as well as programs providing financial, management and technical assistance to women business owners.
Chapter 2: Gender and Development
Introduction 

It is worthwhile to note that overall development without recognizing and addressing the need of the men and women; and without mobilizing these segments of the society is unthinkable. As development is a complex process of requiring a consideration of multifaceted activities/programs, it needs to take into account the different needs of men and women and aim to bring Gender equality. Thus, this chapter attempts to address mainly the concept of gender as development issue and the historical time line of Gender and Development.
The chapter is divided into two sessions; the first session explains the core concept of gender in development stipulating the purpose that brought gender as a development issue.  Session two gives brief explanation on third world approaches to women in development, women in development and gender and development approaches.  
Duration: 6 hours
Contents of the Chapter
Session One: Gender and Development Concepts.

Session Two: Historical time- line of Gender and Development. 

Session Three: Gender needs

Learning Objective

By the end of this chapter, trainees are expected to be able to:

· recite the historical background of gender and development

· describe gender in the context of  Development

· Compare and contrast the third world approaches to women in development

· State the WID and GAD approaches to development
(  Session one: Gender and Development Concepts
	Duration
	1 hour

	Learning objective


	By the end of this session participants will be able to:

· Define Development
· Explain how and why gender is a development issue

	Content
	· Development
· Why gender is a development issue? 

	Methodology
	Brainstorming, PowerPoint presentation , discussion , group work

	Required material
	Handout, flipchart, color Paper /cards, marker, LCD projector and computer

	(Activity: Reflection
Step 1: Pose the following question for participants to discuss on in plenary.

                                           1. What does Development means?
2. Why Gender is a Development Issue?

Step 2: Write down key responses of the participants on flipchart.

Step 3: Summarize the key points arising from the discussion by using trainer’s note. 


(Trainer’s Note
1.1  What is development?
Development is an all embracing progressive change which improves the social, economic, & political life of a country by enhancing and promoting the educational, health, employment, social and political status of its people “the ultimate objective of development must be to bring about a sustained improvement in the well-being of the individual and bestow benefit of all”.

Development has often been seen only in terms of economic development and economics has been seen primarily in terms of production, trade and finance. Originally, “the economy” meant the management of the household. During the last 30 years much has changed on the global scene. Yet for the poor in two thirds of the world, much has remained the same. In development discourses human needs are basic and essential; that economic growth but also equity to share resources with the poor is required to sustain them; and that equity is encouraged by effec​tive citizen participation. Hence, development should be humanly and sustainable.

The standard defi​nition of sustainable development is the ability to make development sustain​able to ensure that it meets the needs of the present without compromising the ability of future generations to meet their own needs.  The use of this definition has led many to see sustainable development as having a major focus on intergenerational equity. The role of women in bringing sustainable development has been down played. Thus, many thinkers have come to a conclusion that gender is a development issue for many reasons.
1.2 Why Gender is a Development Issue?

There are a number of reasons for Gender to be a development issue; some of the reasons are;
· Each sex constitute half of the population, ignoring half of the population in development does not bring full, effective and efficient development at all;
· Men and women are prime agents of development, each must be recognized, addressed and mobilized;
· Both men and women must share the fruit of development equitably;
· Addressing the gender questions means partly addressing the culture constraints and re-defined development to cater for two sexes.

·  Sustainability of development efforts can be achieved if both men and women’s participation should be ensured.
· 70% of the world’s poor are women therefore investing in women leads to economic growth, improved family welfare, a reduction in poverty and more equitable distribution of the socio-economic benefits of development.

· Women form 50% of the world’s population, Women perform 2/3 of the world’s work, Women make up 2/3 of the world’s illiterate population, Women earn 1/10 of the world’s income, Women earn less than 1/100 of the world’s property, and Women constitute 70% of the world’s poor living on less than $1 /per day.

(  Session Two: Historical time-line of Gender and Development 
	Duration
	2  hours

	Learning objective


	By the end of this session trainees will be able to:

· Identify the core concept of third world approaches to women in development

· Differentiate the basic concept of WID and GAD

· Explain the concept of Gender mainstreaming and women’s empowerment.

	Content


	· Historical background of Gender and Development

· Third world approach to women in development 
· Women in Development 

·  Gender  and Development 

·  Women Empowerment  
·  Gender Mainstreaming

·   Gender Analysis

	Methodology 


	Brainstorming, PowerPoint presentation, discussion and group work

	Required material


	Handout, flipchart, color Paper/cards, marker, LCD projector and Computer


(Trainer’s Note

2.1 Historical background of Gender and Development
A major impetus for WID had resulted from the 1975 Mexico City UN women’s conference which resulting the 1976-85 UN Decade for Women. This Conference with the theme of Equality, Development and Peace articulated the equality of women in any development process which recognized Practical gender needs and the participation of women in the development of a national economy as one of the basic means of increasing efficiency in production.

After The Mexico Conference the most important land mark is The UN Convention on the Elimination of All Forms of Discrimination against Women (CEDAW). 
The second UN women’s conference was held in Copenhagen in 1980 and in reviewing progress made since the first women’s conference, the delegates noted deterioration in women’s conditions in most countries. While women’s role in economic development did not occur in a vacuum, yet WID failed to account for the existing power structures codified in the sexual division of labour.

The Third/ End of Women’s Decade Conference(1985 Nairobi, Kenya) Under the same theme the women’s empowerment approach was developed which recognized the strategic gender needs/interests in terms of their triple roles and Grass root mobilization and solidarity building strategy preferred.

The Fourth World Conference held in Beijing, China in 1995 under the same theme and the need for gender mainstreaming emphasized.  The need to design effective, efficient, mutually reinforcing gender-sensitive development programmes at all levels that will foster the empowerment and development of women. Equity, empowerment and equality are identified as central part of all development interventions. Moreover, the plat form of action (PFA) was adapted by this governments of all countries at the UN Fourth World Conference on Women in 1995 and continued as Beijing +5, +10, +15 etc.
2.2 Third world approach to women in development 

The welfare approach 
Welfare is the earliest policy approach concerned with women in developing countries introduced in the 1950s and 1960s. Its aim is to bring women into development as better mother. Women are seen as passive beneficiaries of development. The reproductive role of women is recognized and policy sought to meet practical needs thought food aid, measures against malnutrition and family planning.
The equity approach 

Equity is the original ‘WID’ approach, introduced with in the 1976-85 UN women’s decade. Its purpose is to gain equity for women in the development process. Women are seen as active participants in development. It recognizes women’s triple role and seek to meet strategic gender needs through direct state intervention, giving political and economical autonomy to women, and reducing inequality with men.

The anti-poverty approach 

Anti-poverty is the second WID approach, the ‘toned down’ versions of equality, introduced from the 1970s onwards. Its purpose is to ensure that poor women increase their productivity. Women’s poverty is seen as the problem of underdevelopment, not of subornation. It recognizes the productive role of women, and seeks to meet practical gender needs to earn an income, particularly through small scale income generating projects.

The efficiency approach 
Efficiency is predominate WID approach, particularly since the 1980s debt crisis. Its purpose is to ensure that development is more efficient and effective through women’s economic contribution. Women’s participation is equipped with equality for women. It seeks to meet practical gender needs while relying on all f women’s three roles and an elastic concept of women’s time.
The empowerment approach 

Empowerment is the recent approach that articulated by third world women, its purpose is to empower women through greater self-reliance. Women’s subordination is seen not only as the problem of men but also of colonial and neo-colonial opposition. It recognizes women’s triple role, and seek to meet strategic gender needs indirectly through bottom up mobilization around practical gender needs.   
Policy Approaches to Women’s Involvement in Development
	
	Welfare 
	Anti-poverty 
	Efficiency 
	Equity 
	Empowerment 

	Cause of the problems 
	Circumstances that are beyond control
	Lack of resources, causing low standard of living
	Failure by development planners to recognize women’s key role in production, and necessity to involve women
	Patriarchy, exploitation, subordination, and domination of women by men
	Women’s subordination not only by men but as aspect of colonial and neo-colonial domination

	Goals or purpose 
	To support motherhood as the most important role for women in society. To relieve suffering
	To raise production to ensure poor women increase their productivity. To integrate women into development
	To ensure that development is more efficient and more effective. “Feed the nation”
	To gain equity for women in development by grafting gender into the development process
	To empower women through greater self-reliance.
Building new political, economic and social structures. To challenge / overcome exploitative structures

	Service programs 
	Famine relief programs, family planning, nutrition (improving family health, especially of children through maternal health care). Activities to meet Practical Gender Needs
	Training women in technical skills. Small-scale income-generating activities to meet basic needs (practical gender needs)
	Programs that meet practical needs in the context of declining social services. Rely on all 3 roles of women and elasticity of time
	Organize to reform structures.

To meet strategic needs in term of Triple Role
	Programs that address themselves to SGN in terms of Triple Role –through bottom-up mobilization around PGNs to confront oppression.


2.3. Women in Development (WID) 

It was developed in 1970’5 with the objective of designing actions and polices to integrate women fully into the development process. The WID approach assumes that women are socially, economically and politically disadvantage; and aims to promote women by offering targeted assistances to help them attain equal rights and equal status, through “women’s empowerment’’ WID employs strategies of integration targeted at providing skills training and education for women so that they can more effectively participate in the development, opening up opportunities for women to enter the market economy; and placing women in decision making position in order to have advocate polices for the advancement of women.

The WID approach arose from the realization that women’s contributions were being ignored and that leads to many failures in development. Thus it focuses on the improvement of women’s livelihoods through addressing the practical gender needs of immediate and material circumstance, through income, improvement and skill enhancement. But experiences have shown that by means of a strategy of women promotion alone, equal rights for both genders can never be attained, as it is possible to alter the disparity of power between women and men.
2.4 Gender and Development (GAD)      
It was developed in 1980s, with the objective of removing disparities in social, economic and political equality between women and men as a precondition for achieving people-centered development. The gender and development approach emerges as a reaction to failure of women-only program under the WID methodology that promotes separate development activities for women, and as such was seen as too piecemeal and tended to tackle the symptom rather than the root of the problem. The 4th international conference of women supported in 1995 that brought about a shift in emphasis from “women empowerment” polices to a “Gender equality” concept. Accordingly the focus shifted to helping women to influence the political decision making process and obtain equal access to central resources such as education, land and capital, as well as equal rights to use these. The approaches focus on the socially, economical, political and cultural forces that determine how women and men might participate in, benefit from and control project resources and activities differently. Behind this, it mostly attempt to increase women’s power, bearing in mind that power exists in a limited quantity, if one has more the other will have less.

GAD seeks to address strategic gender needs and understand women’s subordination through analysis of gender relation within the framework of important and relevant factors like social class, race, age, etc. this involves enhancing gender equality, by placing the issue of particular concern on the main agendas of those institution which shape their relation. It rather promotes efficiency, as well as identifying opportunities for improving gender distribution and equity in development polices of programs and projects. The attempt here is to integrate gender awareness and competency into “mainstreaming” development projects, through polices of “gender Equality” concept, focusing on provision of equal opportunities and equal power for both women and men.
GAD includes three main Concepts:

· Both men and women create and maintain society and shape the division of labor. However, they benefit and suffer unequally. Therefore, greater focus must be placed on women because they have been more disadvantaged. 
· Women and men are socialized differently and often function in different spheres of the community, although there is interdependence. As a result, they have different priority and perspective. Because of gender roles, men can constrain or expand women’s option.

· Development affects men and women differently, and women and men will have different impacts on projects. Both must be involved in identifying problems and solutions if the interests of the community as a whole are to be furthered. 
Both WID and GAD can contribute women’s advancement and increase gender equity. WID projects enable women to address their practical needs and gain experience for projects in which they are mainstreamed. GAD enables women to address strategic interest, and women and men to work together towards mutual goals and greater equality. As such, both deserve due consideration by development planners. 
The difference between WID and GAD

	Based on
	WID
	GAD

	The approach
	An approach which views women’s lack of participation as the problem
	An approach to people centered development

	The focus
	Women 
	Relation between women and men

	The problem
	The exclusion of women (half of the productive resource) from the development process
	Unequal relations (between women and men, rich and poor) that prevents equitable development and women’s full participation.

	The Goal 
	More efficient, effective development
	Equitable, sustainable development with men and women sharing decision-making and power

	The solution  
	Integrate women into existing structure 
	Empower the disadvantage and women.

Transform unequal relation and structures

	The strategies 
	Women only projects, 
women’s components, 
integrate projects

Increase women’s productivity, 
increase women’s income, 
increase women’s ability to manage the household/carry out traditional tasks
Associated with women’s traditional roles
	Identify/address practical needs determined by women and men to improve their condition.

At the same time address strategic gender needs of woman and men in order to increase their position in the society.

Address strategic needs of the poor through people centered development.

Fact the strategic interest of the most marginal/disadvantage group

	Action 
	Small-scale credit activities targeting women 

Animal fattening 

Improved cook stoves 

Training/education in nutrition 
	Training of women in areas / activities traditionally occupied by men and vice versa 

Equal access to information (e.g. on entitlements etc.) 

	Role of women
	Beneficiaries and sometimes participants of various actions / development activities 
	Agents of and actors in their own development 


2.5 The Empowerment of Women

Empowerment is process through which women, men; girls and boys in disadvantage position increase their access to acquire knowledge, skills, economic assets, information, technology, decision making power and its services and social support as well as its awareness of  participation in their communities in order to reach a level of control over their own environment.  Empowerment encompasses self- sufficiency and self confidence and is inherently linked to knowledge and voice. (It’s achieving control over one’s life through expanded choices); and it is a function of individual initiative, which is facilitated by institutional change and support.

Empowerment becomes crucial because there are members of society who are considered dis-empowered i.e. disadvantaged by the way power relations presently shape their choices, opportunities and well-being. 

Empowerment of Women is a process that leads to greater participation of women in social and gender imposed problems to ensure their power ownership.  It is a process where greater decision, power and control lead to conscious action for social transformation.  The process of empowerment is not sectoral; it encompasses women’s multiple roles and interests, and addresses the interrelationship between them, leading to women gaining greater control over their own lives.

Traditional sexual division of labour within the house has important effects on fertility rates in female’s labour force participation rate. It also negatively impact upon women’s mobility especially on educational attainment and labour force participation (Child care and domestic work are considered females work). Moreover there are difference between women and men in having access and control over productive resources and provision of basic and social services and facilities.

2.6 Gender mainstreaming

It is the process of assessing the implication for women and men of any planned action, including legislation, polices or programs, in all areas and at all level. It is a strategy for making women’s as well as men’s concern and experiences an integral dimension of the design, implementation, monitoring and evaluation of policies and programmes in all political, economical and social spheres so that women and men benefit equally and inequality is not perpetuated.
It is the process of integrating a gender equality perspective into the development process at all stages and levels. Gender mainstreaming is a strategy for the achievement of gender equality. It is a globally accepted strategy for promoting gender equality and to make gender equality as central issues at all activities - policy development, research, advocacy/ dialogue, legislation, resource allocation, and planning, implementation and monitoring of programmes and projects.
Gender mainstreaming is a strategy. It integrate gender concerns in analysis, formulation and monitoring of polices, programs and projects.  It is a never ending process, rather than a goal of ‘doing Gender’ once and for all, because gender roles and relations continuously change. Gender mainstreaming aims to strengthen the legitimacy of gender equality values by addressing gender disparity and gaps which have been highlighted in the division of labor, access and control over resources, access to services, information and opportunities and distribution of power and decision making.

2.7 Gender Analysis

Gender analysis refers to the systematic gathering and examining of information on gender differences and social relations. It is a methodology for collecting and processing information about gender. It provides disaggregated data by sex, and an understanding of the social construction of gender roles, how labor is divided and valued. Gender analysis is the process of analyzing information in order to ensure development benefit and resource are effectively and equitably targeted to both women and men, and to successfully anticipate and avoid any negative impacts of development may have on women or on gender relation. Gender analysis is conducted through a variety of tools and frameworks, include sex disaggregated data, (for a gender analysis all data should be separated by sex in order to allow differential impacts on men and women to be measured).  Its purpose is to ensure that development projects and programs fully incorporate the roles, needs, participation & benefit of women and men.
(  Session 3: Gender Needs 
	Duration 
	2 hours

	Learning objective


	By the end of this session trainees are expected to be able to:-

· Define Gender needs.
· Identify strategic and practical gender needs.

	Content


	· Practical gender need 

·  Strategic gender need

	Methodology 
	Brainstorming, PowerPoint presentation, discussion, group work

	Required material
	Handout, flipchart, marker pen and paper, meta card, LCD projector and  Computer


	(Activity:  Case Study on Addressing Gender Needs
Purpose of the exercise

To allow participants understand and identify the practical and strategic gender needs of men and women in their community.
Duration: 1 hour

Step 1: Divide participants in to small groups and distribute flipcharts for each.

Step 2: Distribute the printed version of the case story provided below for each group, and instruct them to read the story and discuss on the three questions of the story. Each group should put key point of their discussion on the flipchart.
Step 3: Give each group the opportunity to present their discussion. 

Step 4: Give feedbacks to the discussions for each group.
Step 5: Summarize the discussion by referring to the trainer’s note.

Case Story:  Practical and Strategic Gender Needs and Priorities
A project on energy saving stove production was carried out in a certain local community. The project aimed to organize local women in small and micro enterprises. Training was given to the women on how to produce stoves. In addition, the women received a micro finance service to start up the production of the stove. Having mastered the essential skills, the women began to produce the stove and generate income by selling it to the local community.

Discussion Points: 

· How do you think the project address the immediate needs of the women?

· How do you think the project address the distant/strategic needs of the women?

· What else could be done to further improve the condition and position of the women?



(Trainer’s Note

4.1 Gender Needs/Interests 
It arises from gender division of labor, Women as a group has particular needs which differ from those of men as a group, not only because of women’s triple work role, but also because of their subordinate position to men in most societies. Leading on from the fact that women and men have different roles based on their gender, they will also have different gender needs. These needs can be classified as either strategic or practical needs.

Strategic and Practical Gender Needs/Interests
 

Meeting practical and/or strategic gender needs takes on importance when we consider WID and GAD approaches, Women and men have different roles and responsibilities and therefore have different interests/needs. These are called practical and strategic gender interests/needs. Practical and strategic gender interests/needs should not be seen as separate, but rather as a continuum. Consultation with women on their practical gender interests/needs often serves as an entry point to address gender inequalities in the longer term so that strategic gender interests/needs can be met
.

4.1.1 Practical Gender Needs (PGN) 

PGN are the needs women identify in their socially accepted roles in society, it doesn’t challenge the gender division of labor or women’s subordination position in society, although rising out of them. PGNs are a response to immediate and perceived necessity, identified within a specific context. They are practical in nature and often are concerned with inadequate in living condition such as a distant water source, lack of health care, income generation possibilities and employment. While practical interventions to address such needs can increase women’s participation in the development process, they are unlikely to change gender relation and in fact, may preserve and reinforce inequitable division of labor.  Meeting women’s practical gender needs is essential in order to improve living conditions, but in itself it will not change the prevailing disadvantaged (subordinate) position of women. It may in fact reinforce the gender division of labor
.If women are involved in decision making and training in new areas, strategic interests may also be addressed through such practical projects. 

4.1.2 Strategic Gender Needs (SGN)

SGNs are the needs women’s identify because of their subordination position to men in their society.  Strategic Gender Needs vary according to particular contexts. They relate to gender division of labor, power and control and may include such issues as legal rights, domestic violence, equal wages and women’s control over their bodies.  Meeting strategic Gender needs helps women’s to achieve greater equality. It also changes existing roles and therefore challenges women’s subordination position. They are more long term and less visible than Practical Gender needs. Practical needs and strategic interests are complementary. For example, programmes that only target practical needs may not be sustainable unless strategic interests are also taken into account.
They relate to issues of power and control and the gender division of labor and may include, changes in the gender division of labor (women to take on work not traditionally seen as women’s work, men take more responsibility for child care and domestic work), legal rights, an end to domestic violence, equal wages and women’s control over their own bodies. 

The difference between PGN and SGN

	Practical Needs
	Strategic Interests

	·Tend to be immediate, short-term 

· Specific to certain women 

· Related to daily needs: food, housing, income, children’s health, etc. 

· Easily identifiable by women 

· Can be satisfied by accurate/precise elements: food, hand pumps, clinics 

Example  Access to seedlings, Firewood
	· Tend to be long-term 

· Common for all women 

· Are related to a subordinate position: lack of resources and of education and training, vulnerability to poverty and violence, etc. 

· The foundation that explains the subordination as well as the potential for change is not always easily identifiable by women. 

· Can be satisfied with improved self-confidence, political mobilization, strengthening of women’s organizations, etc. 

	The satisfaction of practical needs: 

· Tend to make the women beneficiaries and sometimes participants 

· Can improve women’s living conditions 

· Generally, does not change the traditional roles and social relations 


	The satisfaction of strategic interests: 

· Tend to make the women agent of change or empower them to become agents 

· Can improve the situation the women has in the society 

· Can give more power to women and transform the social relations 
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Annexes

Annex 1: Pre and Post Training Test Questions

1. What is sex? What differentiate it from gender?
____________________________________________________________________________________________________________________________________________________________

2. List down the common terminologies of gender and define each?
______________________________________________________________

______________________________________________________________

3. Explain the social, political & economic manifestations of patriarchal system?
_______________________________________________________________________________________________________________________________________________________________________________________________________

4. Differentiate practical & strategic gender needs?
______________________________________________________________________________

______________________________________________________________________________
_________________________________________________________________

5. Why do you think gender is a development issue?
______________________________________________________________________________

______________________________________________________________________________

_________________________________________________________________

6. Explain WID & GAD?
_______________________________________________________________________________________________________________________________________________________________________________________________________

7. What do you understand by gender mainstreaming?
______________________________________________________________________________

______________________________________________________________________________

_________________________________________________________________

Annex – 2- Evaluating Gender Training
 

	Sex:   female        male
	Date:

	1. What were your main expectations of the training?



	2. What were your overall reflections on/feelings about the training?



	3. Which parts or aspects of the training did you find most useful? Why?



	4. Which sessions or aspects of the training were least useful? Why?



	5. Have you any comments on processes, styles, methods or materials used?



	6. What improvements could we make to the training session?



	Please rate the following, 

rate: 0 (poor) to (excellent)
	Rating 
	Please comment:

	7.1 The extent to which 

your expectations were achieved
	
	

	7.2 The style/s of delivery
	
	

	7.3 The training exercises  
	
	

	7.4 The pace of the day
	
	

	7.5 Your overall assessment of the course
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